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Welcome

» Jennifer Farthing, Director of Curriculum
- Updates




Digital Art
& Design 2

A Graphic Design Studio for the Community




Course Description

Digital Art & Design Il is intended for students who
want in-depth experience using design software for
visual communications.

Students will explore design challenges that will
continue to develop their knowledge of design and
the Adobe Creative Suite from Digital Art & Design |I.

This course is meant for students who are skilled in
digital arts and have a desire to pursue the field
beyond Twinsburg High School.




Course Description

Students will create designs for real world
applications. The class will become the design
studio for school teams, classes, clubs, etc. In
addition, students will design for local businesses
and organizations, providing marketable skills for
the digital world.

Students will focus on the design process needed
to create print and digital media that effectively
communicates messages and information.
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What do | need?

Nothing.

Literally, everything is already in place to get this
going. The computers and the lab and the
software is already there!

| just need students with a passion to take their
Digital Art and Design talents to the next level,
(and | already have those students)!




Project Lead The Way (PLTW) -
Computer Integrated
Manufacturing

» John Koutras, PLTW
Teacher, Twinsburg High
School




Computer Integrated
Manufacturing

Project Lead the Way
Engineering Specialization Class




PLTW
Pathway to
Engineering

What can you do with
Capstone the skills you learn?
Course

11th — 12th

Engineering Design
and Development
(Capstone Project)

Specialization CIM _ _DE _
Computer Integrated Digital Electronics

Courses Manufacturing

10th — 12t CEA

Civil Engineering and
Architecture
AE BE
Aerospace Engineering Biotechnical Engineering

Foundation o -
Courses POE Principals of Engineering
gth -10th

/ IED Introduction to Engineering Design

Introductory
Modules GTT Gateway To Technology
6t -8th




Computer Integrated Manufacturing Course
Description

¢« Computer Integrated Manufacturing (CIM) is
the study of manufacturing planning,
integration, and implementation of
automation.




Computer Integrated Manufacturing

Units of Instruction

» Principles of Manufacturing » Elements of Automation

> History of Manufacturing - Robotic Simulation and Testing
> Automated Control - Power Systems
> Cost of Manufacturing > Pneumatic System Design &
» Manufacturing Processes Construction _
- Design Considerations » Integration of Manufacturing
> Ethics and Safety - Computer Manufacturing Systems
- Prototype Creation, CNC - Automation and Career Research
Milling - Manufacturing System Design
> Manufacturing Processes & > Manufacturing System

Machines Construction




Adoption of Spanish Readers
Spanish 2 and 3

» Allison Butler
» Nancy Drain
» Omar Santiago
» Angie WasinsKki

.



Integration of Ohio’s K-12 World Language Standards




Comprehensible Input

‘Comprehensible input' refers to language that is understandable based on the student's current ability and
proficiency level. The overall message of the language is clear even though some words and/or grammatical
structures might be unfamiliar.

This concept from linguist Stephen Krashen's theory of second language acquisition. According to Krashen,
language learning is the process by which a student actively tries to gain understanding because the content
is understandable and compelling, through including culture and being linked to students experiences and
ideas. If they understand the text, they are acquiring the language and advancing their proficiency level.

. COMPREHENSIBLE INPUT
Meaningful produces ACQUISITION
communication in the TL

-

Reading

}.

Music mesp @) <@mm Stories
Listening

PROFICIENCY comes out of
what has been ACQUIRED

WWW. SPANISHMAMA COM



Comprehensible Input Readers

Strategically written to captivate readers and facilitate acquisition.
Highly comprehensible, for students at any proficiency level.
Compelling stories to engage ALL kinds of readers.
Embedded culture that is relevant and interesting

Repetition of vocabulary to grow and retain students’ active
vocabulary (Input) so that they can produce it (Output).

e Grammar topics to demonstrate real-world examples of
language structures learned in class.

Authentic
Authentic
Languaqge ading

Authdntic
R\




Spanish I

» Angie Wasinski and Omar Santiago,
Spanish Teachers at Twmsburg High
School i




Robo en la noche

e Culturally relevant and engaging.
o Presents the story of teenage girl studying ecology in Costa Rica
who encounters a mystery.
o Introduces the culture and nature of Costa Rica.

e Level appropriate
O Narrated primarily in the present tense with some past tense, making
it a perfect first book for Level Two.

e Integrates Ohio K-12 World Language Standards
o Interpretive Communication
o Cultures




Felipe Alou

e Culturally relevant and engaging.
o Provides a biographical account of Dominican MLB baseball
player Felipe Alou.
o Introduces the culture and history of the Dominican Republic.

e Level appropriate
o Narrated in the past tense, to emphasize the tenses being learned
In class.
e Integrates Ohio K-12 World Language Standards

o Interpretive Communication
o Cultures




Spanish Il

» Nancy Drain and Allison Butler,
Spanish Teachers at Twmsburg High
School




La Llorona de Mazatlan

e Culturally relevant and engaging.

o Presents a version of the famous Mexican legend, set at a soccer camp
for high school students in Mazatlan Mexico.

o Introduces the culture, geography and sports of Mexico.

e L evel appropriate
o Narrated primarily in the past tense, with a variety of verb tenses and
moods, making it a perfect first book for Level Three.

e Integrates Ohio K-12 World Language Standards
o Interpretive Communication
o Cultures




La Hija del Sastre

e Culturally relevant and engaging.

o Historical fiction about a teenager growing up in Spain during the
Spanish Civil War.

o Introduces the culture and history of Spain.
e Level appropriate

o Narrated primarily in the past tense, with a variety of verb tenses and
moods and more advanced sentence structure.

e Integrates Ohio K-12 World Language Standards
o Interpretive Communication

o Cultures




Suicide Prevention

» Andrea Welker, Director of Student Wellness




Safety and Violence Prevention
Curriculum from the Ohio
Department of Education (ODE)

Recognizing Depression and

Suicidal Ideation in Students

Andrea C. Walker, Ed.D.
Director of Student Wellness

February 10, 2020




» ODE’s A Safety and Violence Prevention
Curriculum was recommended because it’s led
by adults who work in our school setting who
regularly interact and/or observe students.

» Materials are provided for free.

» ODE recommends we teach Module 1 with any
other module.

— Teachers — Counselors

— Administrators — School librarian
— Clerical & support staff — Custodial staff
— School nurse — Coaches

» It is important to note, staff and students are
not expected to function as mental health
providers, but_5|mpl¥] be informed and able to
recognize at-risk behaviors of suicide.

\ AN
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True or False?

1.

Adolescent suicide is an increasing problem in the U.S.
TRUE

While the rate of suicide in the general population has been generally
stal?le(ejsince the 1950’s, adolescent suicide rates have more than
tripled.

Most teenagers will reveal that they are suicidal or if they having
problems?

TRUE

Most teens who are experiencing active suicidal ideation will admit their
plans to someone who is concerned and inquires about their distress.
Adolescents who talk about suicide are not the ones who actually
make an attempt?

FALSE

People usually give some advance indication of suicidal intent; suicidal
threats, preoccupation or behavior must always be taken seriously.
Talking with someone about suicide may promote suicidal ideas
and behavior?

FALSE

It is inner distress, psychiatric illness, serious life stressors and irrational
tP;ihnking that lead to suicidal behavior, not expressions of concern by
others.

Source: Florida Institute of Mental Health / University of South Florida (2003)
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Parents are often unaware of their child’s suicidal ideation and
behavior?

TRUE

Studies have shown that, among parents of children found to have suicidal
ideation, up to 86% of parents were unaware of their child’s suicidal risk.

The majority of adolescent suicides occur unexpectedly with no
warning signs?

FALSE

Over 90% of suicidal adolescents give clues to others prior to their attempt.

Most adolescents who attempt suicide fully intend to die?
FALSE

As a rule, survivors of suicide attempts are relieved to have lived through
their suicidal crisis and are grateful for intervention.

There are differences between adolescent males & females
regarding suicidal behavior?

TRUE

Females attempt suicide more frequently than males (3:1), however males
complete suicide more frequently than females (4:1) because boys tend to
use more lethal means (e.g., firearms)

Source: Florida Institute of Mental Health / University of South Florida (2003)
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9. Since adolescent females complete suicide
less often than males their attempts should

not be taken seriously?

FALSE

A prior attempt is a significant risk factor for later death by
suicide—every threat or other form of suicidal behavior must be
taken seriously.

| 4 N -

10. Adolescent suicide occurs mostly with lower SES (socioeconomic
status) kids than among wealthier kids who have access to greater
resources?

FALSE

Adolescent suicide is a threat to kids of every socioeconomic level.

11.  The only one who can be of help to a suicidal adolescent is a
trained mental health professional?

FALSE

Most adolescents contemplating suicide are not under the care of a mental
health professional and are more likely to initially come to the attention of
non-professional, who then facilitates a referral.

Source: Florida Institute of Mental Health / University of South Florida (2003)



» Research has shown that most adolescent suicides
occur after school hours, in the teen’s home.

» Although rates vary somewhat by geographic
location, it is likely that three students (one boy &
two girls) within a typical high school classroom
have made a suicide attempt in the past year.

» The typical profile of an adolescent nonfatal suicide
attempter is a female who ingests pills; the profile
of a the typical suicide completer is a male who
dies from a self-inflicted gunshot wound.

» Most adolescent suicide attempts are precipitated
by interpersonal conflicts. Often, the intent of the
suicidal behavior appears to be to effect change in

pebehaviors/attitudes of others.

Source: American Association of Suicidology, 2006



» Adolescent suicide is a major public health
problem

» We know a great deal about the risk factors
and underlying causes of adolescent suicide,
which can guide prevention efforts

» Prevention efforts should focus upon
training in the warning signs of adolescent
suicide and strategies to link at-risk kids
with professional help, to reduce the
incidence of suicidal behavior




» Healthy sense of self-esteem

» Sense of self-confidence and ability to cope with
stressful situations

» Presence of constraints which inhibit suicidal
behavior

»Internal constraints: religious beliefs or other
values which prohibit suicide

»External constraints: sense of duty to family
» Good coping strategies
» Good social support & openness to help

AN -.'\\“\ >



» Psychiatric illness, especially depression
» Parental or family problems

» Poor coping skills

» Impaired reasoning capabilities

» Social / interpersonal isolation

» Low self-esteem, hopelessness,
helplessnhess

» Exposure to model of suicidal behavior
» Access to lethal means
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» Healthy sense of self-esteem

» Sense of self-confidence and ability to cope with
stressful situations

» Presence of constraints which inhibit suicidal
behavior

»Internal constraints: religious beliefs or other
values which prohibit suicide

»External constraints: sense of duty to family
» Good coping strategies
» Good social support & openness to help
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Project Overview
This curriculum is designed to increase school professional’s awareness and knowledge of student behavioral health issues including: mental and behavioral health, substance use and abuse in students, depression and suicidal
ideation, anti-harassment, intimidation, bullying, teen relationship abuse and child abuse and human trafficking.

Objectives
To build understanding of the relationship between nonacademic barriers and student academic achievement;
To increase awareness and knowledge regarding various student behavioral health issues;
To provide information regarding identification of student behavior health issues;

To build understanding about making appropriate referrals to an agency or organization.

Delivery Modality
A flexible curriculum that can be delivered as one program or four individual trainings. The curriculum can be
personalized to emphasize the needs of a particular school or district. The four modules are detailed below.

Module #1

Recognize stigma of mental
and behavioral health
issues.

Identify warning signs of
mental and behavioral
health issues.

Understand warning signs
of alcohol and drug-related
problems.

Understand the role of
school professionals in
identifying and referring
students who may be
experiencing alcohol- or
drug-related problems.
Have access to local,
statewide and national
resources for

understanding alcohol- and

drug-related learning
barriers.

Module #2

Understand the key 1.
changes in student

behavior, appearance and
performance that may be 2.
indicative of depression.
Know the specific warning
signs of child and

adolescent depression

and the warning signs for 3.
student suicide.

Possess the skills to
adequately identify

potential cases of student
depression or suspected
suicidal ideation.

Know how to make
appropriate referrals to
school and community
professionals to help
students.

Module #3

Define harassment,
intimidation bullying and
teen relationship abuse.
Identify signs of risk
factors for perpetration in
their schools, on the
school buses and in their
community.

Describe the three step
process to respond to
harassment, intimidation,
bullying and teen
relationship abuse when
you witness it.

Module #4

Understand the warning signs
of child abuse and human
trafficking.

In the case of suspected child
abuse, understand each
educator’s role as a mandated
reporter and the process of
making a report.

Define human trafficking and
the scope of the problem.
Understand the components
of the business and factors
associated with the human
trafficking of minors. Have
solutions to intervene and
report human trafficking of
minors.

Discuss the connection
between school climate and
safety issues.

Know how to make referrals to
school professionals for
helping the student.



» American Association of Suicidology

» National Adolescent Health Information
Center

» National Center for Injury Prevention and
Control / Centers for Disease Control

» Youth Risk Behavior Surveillance System /
Centers for Disease Control

» Youth Suicide Prevention School-Based

Guide, Florida Institute of Mental Health /
University of South Florida




Twinsburg City School District
Title | (Targeted Assistance)
Every Child Succeeds Act (ESSA)
Summative Notes
FY20

Title | will provide reading and/or math intervention services to struggling students in grades K-8 through various delivery options,
including pull-out of small groups and services within the classroom setting. Services will be provided before, during, and/or after
school.

Twinsburg is a “targeted assistance” district. A “school-wide” district would have a higher poverty level than TCSD does.

The funding will provide intervention services for Wilcox Primary, Samuel Bissell Elementary, George G. Dodge Intermediate, and
R.B. Chamberlin Middle School.

A stipend of $971 (with $135 STRS) will be paid to Tina Magyar to oversee the program, maintain appropriate records, and
prepare for future audits.

Notes:
Total Title | Funding for the district has been as follows:

FY09 $243,426

FY10 $342,842

FY11l $320,174

FY12 $268,623

FY13 $363,879

FY14 $395,298

FY15 $343,222

FY16 $426,240 (includes $99,018 carryover)
FY17 $322,169

FY18 $299,780 (includes $2,130 carryover)
FY19 $355,096

FY20 $382,185

Completed by Jennifer Farthing
Director of Curriculum
February 2020



Twinsburg City School District
Title II-A
(Staff Development)
Every Child Succeeds Act (ESSA)
Summative Notes
FY20

Title 11-A staff development monies in the amount of $91,315 will be spent on highly-qualified staff development for teachers,
principals, and paraprofessionals during the 2019-2020 school year (7/1/19 - 6/30/20) to improve student achievement. The funding
pays for summer staff development stipends, presenters, conferences, and substitutes. Areas of staff development include student
evaluation and data analysis to guide instruction, AP Course preparation, guided reading, differentiation approaches, Mentor
training, diversity education, Ohio’s Learning Standards, Blended Learning, etc. Staff development materials including books,
resources, etc. will be purchased with additional funds.

Allocations:

* FY09: $109,534
* FY10: $115,186
* FY11: $112,435
*+ FY 12:$92,786
* FY13: $92,373
* FY14: $91,750
+ FY15: $91,967
+ FY16: $ 88,826
* FY17: $89,485
+ FY18: $86,334
* FY19: $109,411
* FY20: $115,826

Completed by Jennifer Farthing
Director of Curriculum
February 2020




Definitions:

LEP: Limited English Proficient

EL: English Learners

Twinsburg City School District
Title 11l
(Language Instruction for English Learners)
Every Child Succeeds Act (ESSA)
Summative Notes
FY20

The purpose of the Title 11l grant is to ensure that EL students develop high levels of English capacity and meet the same academic
standards as are expected of all students.

In Twinsburg, the funding of $11,612 will be spent toward the salary of Barbara Rosalez who will provide direct services to the EL
population. Additionally, she will provide informal and formal professional development for the teaching staff to serve these
students within the regular classroom. $927 is set aside for staff development.

* FYOO9:
* FY10:
* FY11:
* FY12:
* FY13:
* FY14:
* FY15:
* FY16:
*« FY17:
* FY18:
* FY19:
* FY20:

$ 21,423
$ 13,860
$ 19,176
$ 19,796
$ 24,300
$ 24,804
$ 25,975
$ 23,461
$ 23,524
$ 20,803
$ 12,394
$ 12,539

Completed by Jennifer Farthing
Director of Curriculum
February 2020



Twinsburg City School District
Title IV-A
(Student Support and Academic Enrichment)
Every Child Succeeds Act (ESSA)
Summative Notes
FY20

Title IV-A will be used to provide students with a well-rounded education geared to support the effective use of technology (e.g.
STEM).

Title IV-A staff development monies in the amount of $9,872 will be spent in grades K-12 for use of purchasing STEM related
instructional materials.

Title IV-A staff development monies in the amount of $22,350 will be spent on highly-qualified staff development for teachers,
principals, and paraprofessionals during the 2019-2020 school year (7/1/19 - 6/30/20) to improve student achievement.

Allocations:

+ FY18: $10,000
+ FY19: $39,089
+ FY20: $32,222

Completed by Jennifer Farthing
Director of Curriculum
February 2020




Twinsburg City School District
Part B-IDEA, Early Childhood, Parent Mentor

Special Education Department
Summative Notes
FY20

Part B-IDEA will provide services for students with disabilities. The allocation for this year is $833.039.

The funding will be spent as follows:
$269,000 for teacher salaries/benefits
$431,923 for support services/benefits (psychologist and occupational therapy)
$132,116 for administrative salaries/benefits
Allocations:
FY18: $710,701
FY19: $813,813
FY20: $829,118

Early Childhood funds will provide services to preschoolers ages 3 to 5 with disabilities
$19,633 towards instructional assistants’ salaries for two preschool classrooms

The Parent Mentor Grant was first awarded in FY2000. It is a competitive grant and only 65 grants are awarded annually in Ohio.
Each year since its inception, Twinsburg City Schools has received approximately $25,000, which is used to support one full-time
position.

Denise Traphagen
Director of Pupil Services
February 2020




Adjourn

-See you at our next
regularly scheduled
meeting on April 6,
2020




